














Language Games: Innovative Activities for Teaching English

Figure 1. Steps for Using PodQuest Materials

Varying the composition of groups from time to time can overcome some
problems.

A third consideration for teachers is determined by the local context. We have
mentioned having students move around in the community. This may not be
possible, but modified versions could be. For example, classes could be matched
so that senior groups become informants for junior students, where senior refers
to age or ability (either technological or language).

In addition to the pedagogical considerations above, there are also some
practical limitations. One obvious point is that PodQuests require the use of
expensive devices. One possible solution is to share one Ipod among several learn-
ers or to ask learners to bring their own devices (a recent survey at the University
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of Auckland showed that most learners had one or more MP3 players) and
load the materials onto them. A related concern is that the games can become
outdated as the technology evolves. We think that mobile phones will soon have
the same functionality as Ipods, however, and, if anything, that PodQuests will
thus become easier to implement. Also, the games’ focus is on the pedagogy, and
whatever technology may become available, the idea of linking classroom with
out-of-class work will remain important. A final consideration is that some teach-
ers may not be comfortable with the use of mobile technology and may need
additional training and /or support from more experienced colleagues or even
students (e.g., see Reinders, in press). However, if these obstacles can be over-
come, PodQuests offer a fascinating and fun activity.

Although PodQuests have practical limitations, we believe that games such as
this can help encourage teachers to look at ways of drawing on authentic materials
and bring an element of fun into language learning.
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